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inferior one—if you bring into life a previ- 
ously dormant sentiment—if you cause a 
sympathetic impulse to get the better of one 
that is selfish—if, in short, you produce a 
state of mind to which proper behavior is 
natural, spontaneous, instinctive, you do some 
good." We must make everyone see and ap- 
preciate his duty to himself and to others. 
Training for citizenship is often inter- 
preted in a narrow sense as meaning capacity 
to vote intelligently, to obey laws, etc. To 
suppose that there is some one particular study 
which can make a good citizen is a theory 
which must soon disappear from educational 
discussion. A good citizen is a thoroughly 
efficient and serviceable member of society, 
who has all his physical and mental powers 
under control. He is not only a voter and 
an o'beyer of the law, but also a member of 
a family, in all probability responsible for 
the rearing and training of children; and a 
worker, engaged in some occupation useful 
to society and to himself; and a member of a 
community, to which he must contribute 
pleasure and usefulness. If the other aims 
or needs of education which have been briefly 
discussed are effectively carried out, and if 
our young people are educated to meet these 
needs, we should have a nation of good citi- 
zens. 
If our boys and girls could acquire health 
habits in school; if they could control the 
fundamental processes; if they could be giv- 
en some vocational training and guidance; if 
they could learn to be worthy members of 
the home, and could learn the duties of par- 
ents; if they could learn to use their leisure 
time wisely and healthfully; and if morality 
and good ethics could be instilled in them 
through habits, what wonderful citizenship 
we should have! 
Immigration presents a serious problem 
to education. We must make the many, 
many immigrants who are continually com- 
ing here realize the responsibility and value 
of citizenship in this country. Many immi- 
grants are illiterate; few speak the English 
language. We can not estimate the danger 
of illiteracy and lack of high ideals among the 
foreign element of our nation. This is one 
of the tremendous needs for education. 
Thus we see that "education in a democ- 
racy, both within and without the school, 
should develop in each individual the knowl- 
whereby he will find his place and use that 
place to shape both himeslf and society to- 
ward even nobler ends." 
Isabel Ann Sparrow 
V 
THE ORGANIZATION OF THE 
DAILY PROGRAM 
I have been asked to discuss the organi- 
zation of the daily program with you, but, 
regardless of what my topic may be, it will 
have to have for its central theme Young 
Children. It is not possible for me to tell 
you just how the daily program should be 
arranged. Just when to have reading or 
writing for my program would be met by 
hundreds of objections from you on one or 
more scores, for the program which would fit 
one situation would utterly fail in another. 
Neither am I going to give you a lot of 
theory and technical terms. I am going to 
try to give you suggestions; tell you some of 
the things I believe to be true; tell you some 
of the things I try to do for my children; 
and answer your questions, if I may. The 
two factors of the program are the children 
whom we teach, and the subject matter which 
we teach, and the working together of the 
two makes the daily program. There are 
two kinds of teachers, one who places all the 
emphasis on the subject matter and fits the 
child to it, the other who stresses the child 
and fits the subject matter to him. Com- 
ing to school is one of the big events in the 
life of the child. With most children it is 
the first big break—many of them have never 
been away from the parents before—and it 
is not uncommon for both parent and child 
to shed tears over the first goodbyes. Many 
have never before seen so large a group of 
children in one place as there is in the school- 
room and the shock is often great. A child 
in my kindergarten sat with his eyes closed 
for the first three days because, as he said, 
"I don't want any one to look at me". 
To the child it is a new world he is 
entering, full of surprises and mystery. For 
has he not heard whispers from older children 
of what goes on in school and is not his 
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curiosity aroused? I remember a mother 
who brought her young son to kindergarten. 
She said "Here is George Dewey, he's a had 
boy; the only way I can do anything with 
him is to scare him by putting him in a dark 
cellar; I don't know how you will get along 
with him." Then she turned to the child 
and said "George Dewey, this is the teach- 
er; she will make you mind." I know from 
the introduction what I thought of George 
Dewey; he never did let me into the secret 
of his thoughts. 
The child's life at home has been a free 
life; he has done largely as he pleased; he 
lived in a world of his own and in fact all 
other worlds revolved around his. So when 
he comes to school, shall we introduce him 
immediately to a formal, set life, foreign to 
anything he has known at home. Shall he 
respond by rising to the first tap of the bell, 
marching to the second, and so on? 
Is that the way he will answer summons 
in life? Shall he build up a set of habits 
like walking on tip-toe, speaking in a whis- 
per and in an unnatural tone which he would 
never use outside the four walls of the school 
room, or shall he build up habits of walking 
as quietly as he can when asked to do so, 
habits which should carry over and be useful 
anywhere? Shall he be led into the secret 
mysteriess of learning without once having the 
opportunity to express himself in his own 
way? Shall we think of him as did the 
county superintendent who said to his teach- 
ers at the opening of school in the fall, 
"Teachers the time for opening school has 
come again and teachers, in planning your 
work, I wish you to remember that the chil- 
dren come to you as empty box cars, and it 
is your duty to fill them, fill them teachers." 
And I am also reminded of the little boy to 
whom I said one day early in the term, 
"Thomas, what did you do last summer?" 
He replied, "Last summer's a long time 
gone already, but wait, I'll go home and do 
something for you this afternoon and tell 
you about it tomorrow". If school life is 
to mean anything to the child it must be a 
place where he can live, where he can have 
the opportunity to give, to take, to meet, and 
solve the same problems, under the guidance 
of the teacher which he would meet at home, 
on the street, or any place outside the school, 
so that as he lives, he may be increasingly 
a better member of society. Kilpatrick at 
Teachers College gave the following thoughcs 
to the students in one of his classes last sum- 
mer:—Hi ere are not in the child separate 
compartments, where his thinking, acting, 
etc., go on regardless of each other, there- 
fore his school life should not Be split up 
into separate compartments of reading, 
geography, arithmetic, etc., each having no 
no relation to the other or to his life. The 
child is one whole thing and our tendency in 
school is to split him up. If you add read- 
ing, geography, arithmetic together, would 
you get a living child? Indeed not; the 
only way to get a living child is by giving 
him opportunities to live. If the child sits 
in his seat all day and does not talk to any 
one he is not building up bonds which will 
make him a good member of society; and if it 
is a sin for him to help another child how can 
he get the habit of being useful? 
I know a teacher who has the brightest 
pupils in her room help the slower ones; it 
is not uncommon to see several small groups 
of children having a word drill game while 
the teacher is working with another group. 
Teachers are often fooled into thinking that 
during an arithmetic lesson the child gets 
only arithmetic. Not at all. He may be 
getting any number of things which mean 
more in the long run than working prob- 
lems. He may be getting reading, honesty, 
concentration, how he can "get by" with as 
little work as possible, how he can get the 
better of John Smith after school, or real in- 
terest in the subject. 
The child will live; and the question is 
whether we will arrange our program si 
that he will reap a rich harvest or starve. 
I try to organize my work each day, so that 
as many children as possible take an active 
part, and I place the highest premium on 
helping one another. I would not have you 
think I am losing sight of subject matter, 
I can almost hear you say "it is all right for 
you in a normal school to talk like that, but 
what are we who have a certain amount of 
work in each subject to cover in a given 
time to do?" My answer to you is "Cover 
it—by all means cover it". Of course the 
child must learn to read; of course he must 
know his tables and of course he must know 
how to spell, but in teaching him these 
things see to it that they are organized so 
that they will mean most for his growth and 
development. Can not these subjects be 
ielated to his life and interests and still meet 
the requirements set by the state? 
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A first grade teacher had in her room, 
lor want of a better name, an activity table; 
ion it were books—reading and picture— 
•dominoes, puzzles, knitting materials, cray- 
ons, scissors—things every teacher, whether 
she be in the city or country, can have and 
through which the children can get mastery 
of the Three R's. 
Another first grade teacher, with the 
!help of the children, made many supplement- 
ary reading lessons based on the children's 
play activities. This teacher had very few 
supplementary readers, but by using the chil- 
dren's activities and interests as a basis did 
:not lack reading material. A sample lesson 
is as follows: 
We have six swings. 
We have seven see saws. 
We like to swing and see saw. 
The boys play base ball. 
The boys play quoits. 
We like our play ground. 
As I said before these stories were made 
with the help of the children. The past year 
this same teacher had her group make dolls 
from stockings. This furnished no end of 
work in reading, arithmetic, language, and 
hand work. The second grade made a de- 
partment store at the 'suggestion of some 
child who had seen the dolls made by the 
first grade. The children brought every- 
thing for it from paint for the box to 
pins and needles. After the store was com- 
ipleted they decided to have a sale to the first 
grade children for the dolls. They marked 
every article, made the paper money, for, as 
one child1 said, "We can't use real money, we 
haven't a license", and distributed it to the 
children. No greater interest has ever mani- 
fested itself in a sale in Norfolk than was 
manifested the hour of that sale and I need 
not tell you what phase of second grade 
arithmetic was made clear in that play. And 
so I could show you how oral and written 
composition grew out of it, as well as spelling 
and geography; so also could I give you illus- 
trations for the other grades. 
Therefore I should organize my program 
to fit the needs and interests of the child 
rather than the child to fit the subject matter. 
I am more concerned in my teaching with 
the child's attitude toward the things he is 
doing than I am in the actual results obtain- 
ed, for I believe if I can build up a helping 
attitude, a willingness to do, the other things 
will be added and that the child will learn 
how to read and write because he can help 
himself. From my viewpoint education con- 
sists in more than getting replies from chil- 
dren; it is more than an outward and visi- 
ble sign; it can not be measured alone hi 
terms of what the child says in class or on 
the examination. If it is to mean anything 
to us as teachers it must mean creating in 
those we teach a desire to go on, to do some- 
thing worth while and to do that something 
as best they can. It must mean an under- 
standing of human nature together with the 
understanding of how that nature develops 
and expands. I have seen teachers who 
thought that building school work around the 
child's interests was the crime of all school 
crimes. How could a child learn to think 'f 
the work were made interesting? How could 
he put forth his best efforts in anything if 
it were based on something for which he had, 
a special bent? They fail to see interest and 
effort as a part of that child—manifesting his 
very life. When teachers catch a glimpse 
of these bigger truths; when school means 
more than studying and reciting lessons and 
grading such; when teachers place more em- 
phasis on building up around subject matter 
many associations, so that the child will want 
to go on; when they build up right ideals and 
attitudes toward the work done, then will 
school work comply more nearly with actual 
living. 
Mary Louise Seeger 
supervision 
All successful business enterprises find 
close and constant supervision essential to 
their success. 
One telephone operator in eleven devotes 
her full time to supervising the remaining 
ten. 
Hospitals place one nurse in charge of 
five to fourteen others. 
Department stores use one supervisor to 
twenty-five salespeople. 
Large banks put one supervisor over six 
to fifteen persons. 
Accepting the principle of supervision in 
part, the present law requires a county with 
one hundred teachers to employ one elemen- 
tary school supervisor.—Bulletin on School 
Supervision in Maryland. 
